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Note from the JEE: Looking Ahead

Steven Proud,
University of Bristol

I n January, | was appointed as lead
editor for the Journal of Economic
Education (JEE), replacing Sam
Allgood and KimMarie McGoldrick,
who had reached the end of their
term as editors. Sometimes, incom-
ing lead editors wish to make big
changes; however, with a journal as
successful as the JEE, | wish to build
on the excellent work of my prede-
cessors and to firmly embed the JEE
as the leading journal for research in
economics education and pedagogy
in the United States and worldwide.
In this article, | set out what we are
looking for in articles across the re-
search, instruction, and online sections
of the journal. One of the key areas
that | am looking for as an editor is an
evaluation of interventions, to ensure
that other educators can quickly un-
derstand what impact an innovation
is likely to have on their own teaching.
For the research section, the gold
standard remains well-designed
experiments (such as Franz 2026),
but | would equally welcome studies

with credible identification strat-
egies, such as difference-in-dif-
ferences, regression discontinuity
design, or instrumental variables
(see Stock (2026) for an excellent
summary of methods). Further,

| would very much welcome a
growth in well-carried-out qualita-
tive and mixed methods studies,
asking questions such as why we
observe an effect. (See, e.g., Boss-
hardt, Jennings, and Davies 2024.)

Evaluation also matters for both the

instruction and online sections, but
we recognize that in these sections,
you might not be able to isolate

causal effects directly; in these cases,

authors should be aware of any
shortcomings of the strategy and
not overclaim. The evaluation could

cover impact on student satisfaction

(such as Rouse 2025) or any other
metric that demonstrates efficacy.
In conclusion, I'd like to thank my
predecessors for their outstanding
contributions, and | look forward to

reading your contributions in the com-
ing years. If you have questions relating
to content, please feel free to contact

me at jee-editor@bristol.ac.uk. |
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NOTE FROM THE CHAIR

Tisha L. N. Emerson,
East Carolina University

Greetings! On behalf of the
American Economic Associ-
ation’s Commmittee on Eco-
nomic Education (AEA-CEE),
I'm pleased to share the
latest issue of EconEdNews
with you. EconEdNews is our
biannual newsletter provid-
ing resources and highlight-
ing upcoming activities and
events for economic educa-
tors, which helps promote
the AEA-CEE mission “to
improve the quality of eco-
nomics education at all levels:
precollege, college, adult,
and general education.”

In May 2026, we hosted the
fifteenth annual Conference
on Teaching and Research in
Economic Education (CTREE)
with over 300 registrants.
We're already planning

for CTREE 2027, which will
take place in Washington,
DC, on June 2-4. The sub-
mission portal will be open
September 1-December T,
2026. Mark your calendars!

Do You Have a Feature or
Story Idea for EconEdNews?

Submit content ideas to the
newsletter coordinator, Emily
Marshall, at marshalle@denison.
edu. Topics may include an overview
of a particular area of economic
education research; resources on
diversity, equity, inclusion, and
belonging; or other special features.
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WHAT WE KNOW ABOUT ...
The 15-Minute Survey That Can Transform a Semester

Gail M. Hoyt,
University of Kentucky

f 1 could recommend one simple

teaching practice that can signifi-
cantly improve both student learning
and your own teaching experience,
it would be to ask students to com-
plete a pre-course survey. It requires
only a small investment of time, but
it can pay dividends throughout the
semester (Lang 2016). Before the
first class meeting, you'll already
know something about the students
in your classroom—their interests,
accomplishments, aspirations, and
other characteristics that help you
know them as individuals. You'll
also gain insight into the social and
economic issues they care about,
whether that's housing affordabil-
ity, climate change, health care, or
other topics that matter in their
lives. That knowledge can shape the
examples you use, the discussions
you encourage, and the connections
you make throughout the course.

After reading hundreds of student
responses over the years, I've learned
that they reveal far more than stu-
dents’ majors or career goals. They
reveal what students are passionate
about and what's on their minds.
One of my favorite questions asks
students what they are most proud
of. Their answers range from ath-
letic championships and academic
achievements to caring for younger
siblings, overcoming illness, and
becoming the first in their family
to attend college. | also ask about
hobbies, interests, and one inter-
esting or fun fact. Those responses
become conversation starters on
the first day of class, fuel for exam-
ples throughout the semester, and
reminders that every student has a
unique story worth knowing (Bain
2004). | gain a deeper appreciation
for the remarkable resilience, talent,
and life experiences my students
bring to the classroom. | should
also point out that | implement the
survey in classes with 30 students
in the same way | do in classes of
500, both to good effect. However,
there is probably more value in the
large lectures where students may
be more likely to feel anonymous.
A week before classes begin, |

send students a welcome email

After reading hundreds of
student responses over the years,
I've learned that they reveal far
more than students’ majors or
career goals. They reveal what
students are passionate about
and what’s on their minds.

that includes a link to a brief online
survey that takes about 15 minutes
to complete. | explain that the survey
is not anonymous because | want
to get to know them and better
understand their interests, experi-
ences, and learning needs. | also tell
them that | will share a summary
of the class's responses on the first
day so that students have a better
sense of the people in the room and
the perspectives they bring. Even
though students receive only a small
participation credit, nearly every-
one completes the survey. From the
beginning, students see that their
responses matter and that | will use
what they shared throughout the
semester. This early communication
can also reduce students’ anxiety by
establishing a personal connection
before the first class meeting and
communicating that the instructor is
genuinely interested in their success.
The survey also shapes my instruc-
tional decisions. Knowing what
interests students, what experiences
they've had, and what issues they
care about helps me identify and use
what | call “accessible points of entry”
(Hoyt 2023). These are examples,
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applications, activities, and discus-
sion prompts that provide a familiar,
inviting entry point into economic
concepts that students might other-
wise perceive as abstract or difficult.
The core structure of the course
remains the same from semester to
semester, and these adjustments
rarely require major revisions. Often
it's simply a matter of choosing one
example instead of another, adding
a new application, or reframing a
discussion. These small adjustments
allow me to connect economic
principles to students’ experiences
and interests, building on what they
already know and what motivates
them to learn (Ambrose et al. 2010).
These connections not only increase
engagement but also demonstrate
that students’ experiences and per-
spectives are valued, fostering the
relevance and sense of belonging
that Bayer, Bhanot, Bronchetti, and
O’'Connell (2020) identify as import-
ant elements of an inclusive learning
environment. It is also useful to see
which issues students do not identify
as concerns, as this can reflect not
only a lack of interest but also a lack
of awareness or understanding, high-
lighting potential knowledge gaps.
As instructors, we devote count-
less hours to preparing our courses.
Asking students to spend just 15
minutes completing a pre-course
survey—and then investing a few
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hours carefully reading what they References
share—may be one of the highest-re- Ambrose, Susan A., Michael W. Bridges, Michele DiPietro, Marsha C. Lovett, and Marie K. Nor-
turn investments we can make as man. 2010. How Learning Works: Seven Research-Based Principles for Smart Teaching. Jossey-

teachers. Throughout the semester, Sass:

you'll make more informed instruc-
tional decisions, build stronger

Bain, Ken. 2004. What the Best College Teachers Do. Harvard University Press.
Bayer, Amanda, Syon P. Bhanot, Erin T. Bronchetti, and Stephen A. O’Connell. 2020. “Diagnos-

ing the Learning Environment for Diverse Students in Introductory Economics: An Analysis of

relationships with students, and Relevance, Belonging, and Growth Mindsets.” AEA Papers and Proceedings 110: 294-98.
make economics more relevant and Hoyt, Gail M. 2023. “The Deep Work of Teaching Essential Microeconomic Principles.” In 7each-
meaningful. If you're looking for one ing Principles of Microeconomics, edited by Mark Maier and Phil Ruder, 8-24. Edward Elgar
small change that can make a lasting Publishing.

difference in your teaching, this is Lang, James M. 2016. Smal// Teaching: Everyday Lessons from the Science of Learning.Jossey-Bass.
where | would begin. |

DIVERSITY, EQUITY, INCLUSION, AND BELONGING
Advancing DEIB through AEA Departmental Seed Grants

Jose Fernandez,
University of Louisville

he American Economic Associa-

tion (AEA), through its Committee
on the Status of Minority Groups in
the Economics Profession (CSMGEP),
has made significant investments to
address diversity, equity, inclusion,
and belonging (DEIB) within the eco-
nomics profession. For context, Black
and Latino students make up 5.3
percent and 13.7 percent of bachelor’s
degrees in economics, respectively, ECONOMIC
despite constituting 14 percent and ASsQCIATION
20 percent of the population, respec- (]
tively (Bogan and Fernandez 2025). =
The AEA Professional Climate Study
(Allgood et al. 2019) reported descrip-
tive statistics of racial and gender
discrimination in the economics

professmn.'Sl.n_ce.2021_, the A_EA has Georgia State University's Department of Economics received the AEA Award for Outstanding
sponsored initiatives including tr‘?vel Achievement in Diversity and Inclusion in 2023. Susan Athey, Stanford University (left). Garth Heutel,
grants, small-group breakfasts with Georgia State University (right).

prominent scholars, and the AEA
Award for Outstanding Achievement

g,‘ AMERICAN

Photo: Georgia State University

in Diversity and Inclusion. One prom- Recent awardees show how modest policy, behavior, and social issues. By
inent initiative is the Departmental investments, paired with depart- sponsoring panels featuring under-
Seed Grant for Innovation in Diversity mental commitment, can produce represented minority economists
and Inclusion, a onetime award of up lasting change. Below are brief from the Dallas Fed, the program
to $5,000 for US-based economics descriptions of selected programs. lowers informational and social barri-
departments to establish new bridge The Department of Economics at ers and strengthens the pipeline for
or training programs. These grants Southern Methodist University (SMU) students who might not otherwise
provide resources to pilot initiatives launched the SMU Underrepre- see economics as a welcoming field.
that expand access, strengthen sented Minorities Economics Pro- Middlebury College's Discovering
student pipelines, and foster more gram (SMURM-Economics Program), Economics Fellowship centers on
inclusive departmental cultures. focused on undergraduate students early exposure and faculty mentor-
Designed as catalysts, seed grants and emphasizing mentorship, ship, pairing first- and second-year
support experimentation while community building, and exposure students from underrepresented,
requiring plans for sustained insti- to economics as a broad discipline. first-generation, and LGBTQIA+
tutional backing after the first year. Faculty leaders deliberately challenge  backgrounds with faculty men-
They help departments identify the perception that economics is tors for a semester-long research
barriers, test interventions, and build narrowly focused on finance, high-
evidence for long-term support. lighting its applications to public CONTINUED
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and mentoring experience. Fellows
engage in hands-on research assis-
tance, structured workshops, and
sustained one-on-one advising. One
faculty mentor said the fellowship
makes a “big department smaller”
for individual students, breaking
down distance between students
and faculty. A student echoed this:
“I really enjoyed seeing the profes-
sors with less of a filter, outside of
the classroom setting.... | feel like
that really opened up a lot of doors
for me personally in the economics
department because now | know
the professors better and feel more
comfortable talking to them.”
Florida International University
implemented initiatives including
alumni engagement, mentor-
ing for graduate and professional
applications, undergraduate
research support, Python work-
shops to build quantitative skills,
and courses linking economics to
social issues. Georgia State Uni-
versity used its grant to support
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PhD diversity efforts through a
fellowship and outreach to nearby
HBCUs, contributing to broader
cultural change and earning the
AEA Award for Outstanding Achieve-
ment in Diversity and Inclusion.
These examples highlight key
lessons. First, mentorship plays a
central role in fostering belonging
and persistence. Second, early and
sustained exposure to economics as
a flexible, socially relevant discipline
can reshape student perceptions
and aspirations. Finally, role models

matter (Porter and Serra 2020).
Students need to see themselves
reflected in the field through pan-
els, discussions of issues relevant

to their lives, and reminders that
today’s faculty were once in their
shoes. We can strengthen students’
sense of belonging while normalizing
advanced study and technical skill
development as attainable goals for a
diverse student body. Bayer, Hoover,
and Washington (2020) provide more
strategies to increase diversity in eco-
nomics. |

ACTIVE LEARNING PEDAGOGIES
Authentic Assessment in the Age of Generative Al

Christian Spielmann,
University of Toronto

his is not another article about pla-

giarism and cheating with genera-
tive Al (gen Al). Much has already been
written about how gen Al performs
impressively on many economics tests,
sometimes at or above student level
(Geerling, Mateer, Wooten, and Da-
modaran 2023). We also know that the
technology lowers the cost of cheating
while raising its expected benefit by
producing plausible and well-written
outputs fast and easily (Leo 2023).
These issues matter, but the discus-
sion is now shifting to a more substan-
tive question: how to assess with gen
Al in ways that align with students’
future work realities. The literature
on authentic assessment—assess-
ments that reflect the intellectual
challenges and professional realities
of the discipline (Wiggins 1990)—pro-
vides a useful starting point. As routine
analytical tasks become increasingly
automatable and productivity gains
arise from specializing in tasks that
complement automation (Oschinski,
Spielmann, and Subbu-Rathinam

2025), what it means to assess authen-
tically may itself need to be redefined.

Disciplinary knowledge still
matters and needs to be tested

There are reasons why a rigorous
understanding of the subject is likely
to be more important than ever.
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First, it forms the basis for directing
gen Al, validating its outputs, and
exercising higher-order judgment,

a skill increasingly valued in the
workplace (Oschinski, Spielmann,
and Subbu-Rathinam 2025). Second,
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outsourcing foundational knowledge
tasks to gen Al too early may prevent
disciplinary schemas from being
built in the first place, producing
what Klein and Klein (2025) call the
“hollowed mind": a state of superfi-
cial knowledge and overdependence
on external tools. Third, some argue
that critical thinking itself, often cited
as the key skill in a gen Al world,
requires domain knowledge as its
foundation (Willingham 2020).

There is therefore a strong case for
Al-free assessments in which stu-
dents demonstrate their own mas-
tery and develop a disciplinary base.
Beyond closed-book exams (Woon
2025), instructors can adopt formats
more authentically aligned with
what economists do. Examples are
graded in-class activities, oral exam-
inations, and presentations. Perkins
(2026) makes the case for verbal
examinations and provides design
guidance; Suleymenova and Brom-
field (2025) show how evaluative
conversations can reveal disciplinary
understanding while being less sus-
ceptible to Al-enabled misconduct.

Al-integrated assessments

Employers increasingly expect
graduates to work competently
and critically with Al, and students
already use it extensively. Excluding
it from all assessments risks pro-
ducing graduates ill-equipped for
professional practice and forgoes a
genuine pedagogical opportunity.
Gen Al-embracing assessments
can foster responsible and criti-
cal use of the technology itself.

In upper-level courses, students
can use gen Al as a collaborative
partner on projects (Mollick and
Mollick 2023)—for example, as a
research assistant, for feedback, or
to support data analysis and cod-
ing. Von Essen (2026) suggests that
combining projects with an oral
component (i.e.,, a presentation or
viva to verify genuine understand-
ing) allows for assessments that
feature both authenticity and ac-
countability. In earlier years, assign-
ments can ask students to critique
gen Al output (Maitra, Melatos, and
Vidal-Robert 2025) or use it to gen-
erate formative feedback on drafts
before revision (Khazra and Sheldon
2025). For a computer science class,
Barba and Stegner (2026) propose
a conversational live-coding exam
with gen Al access for debugging.
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Developing skills that comple-
ment gen Al (e.g., teamwork, critical
thinking, creativity, cornmunication)
remains a core objective in authen-
tic learning, but Kofinas, Tsay, and
Pike (2025) caution that authentic
coursework does not automatically
resolve integrity concerns. Successful
designs will depend on structured
activities in which in-person com-
ponents play an increasing role.

Use examples and practical guidance
for gen Al-embracing assessments
remain relatively scarce and are most
commonly shared through blogs, case
studies, and professional networks.
Discipline-specific examples and
frameworks can be found in the UK
Economics Network's ideas bank (Eco-
nomics Network, n.d.), a continuously

updated web page by the Economics
Network (Economics Network 2026),
and a report on gen Al by the Royal
Economic Society (Jenkins et al. 2025).
Conditionally permitting gen Al for
some tasks but not others is a frag-
ile strategy unless the distinction is
structurally embedded in the assess-
ment design itself. The literature gives
examples for a deliberate bifurcation:
assessments that fully integrate gen
Al as a working tool alongside explic-
itly Al-free spaces for demonstrating
unassisted understanding. Jenkins
et al. (2025) call for a degree-pro-
gram-level approach that intentionally
blends both modes. Striking the right
balance, and deciding which compe-
tencies each should assess, will remain
central to the debate. |
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SPECIAL FEATURE
Enhance Your Course with Free Resources from FRE.org

Scott Wolla,
Federal Reserve Bank of St. Louis

are automatically linked to the LMS
gradebook, making assignment
management simple and efficient.
For instructors who use Federal
Reserve Economic Data (FRED),
FRE.org also features FRED Q&As—
short articles built around specific
data series and adapted from FRED
Blog content. Like our other on-
line resources, each article includes

n April 2025, Federal Reserve
Education launched its rede-
signed website, FRE.org, which fully
replaced two older sites—the Econ
Lowdown portal and the former
federalreserveeducation.org.
While the platform is widely used

by K-12 educators, it is also a valu- an auto-graded assessment.

able resource for college instructors. to foundational economic ideas? The site also offers a growing

Currently, 137 resources are tagged Page One Economics articles pro- collection of resources on the

for college use, and the site's filter- vide accessible readings that work Federal Reserve's ample reserves

ing tools make them easy to locate. well for class discussions, for assign- approach to monetary policy,
FRE.org offers a wide range of ments, or as supplemental reading. including Page One Economics

ready-to-use teaching materials that FRE.org resources are designed articles, videos, an online module,

reinforce core economic concepts. to integrate seamlessly with popu- an instructor lecture guide, and

Need to introduce supply, demand, lar learning management systems an active-learning lesson plan.

and market equilibrium? Assign (LMS), including Canvas, Schoology, Whether you're looking for readings,

one or more of the site’s interactive Blackboard, and D2L Brightspace. assignments, videos, or data-driven

online modules. Teaching market After downloading common car- activities, FRE.org offers a flexible

structures, the circular flow model, tridge files for their specific LMS, toolkit for economics instruction. Visit

or externalities? Explore the site’s instructors can then import mod- FRE.org to explore resources and sign

collection of instructional videos. ules, videos, and articles directly into up for the Federal Reserve Education

Looking to connect current events their courses. Built-in assessments monthly newsletter. [ |

CENTER AND COUNCIL DIRECTOR’S CORNER
A Statewide Mission with National Impact

mmmml NEBRASKA COUNCIL ON ;
ECONOMIC EDUCATION

AT T ey

Jennifer Davidson

he Nebraska Council on Eco-

nomic Education (NCEE),
housed at the University of Ne-
braska-Lincoln College of Busi-
ness, is committed to ensuring
that every student has access to
high-quality economic and per-
sonal finance education. A small
but highly collaborative team
includes NCEE's regional centers.
NCEE leverages partnerships with
educators, universities, financial
institutions, businesses, and govern-
ment agencies to extend its impact
well beyond what its size might
suggest. Through award-winning
curriculum, innovative program-

ming, and leadership in research ] ) R o ]
and educational technology, Eighty-nine elementar}/ schools are currently p.artlc:|_pat|ng in Net?raskas |n—sch<?ol savmgs prograr_n

where they partner with local banks and credit unions to establish strong savings habits that will
continue to benefit them as adults.

Photo: University of Nebraska-Lincoln, College of Business, NCEE

CONTINUED
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NCEE advances economic and
personal finance education in
Nebraska and nationwide.
During the 2025-2026 school year,
NCEE provided programming in
all 93 Nebraska counties, directly
serving 362 teachers and nearly
19,400 K-12 students. Forty-two
percent of the schools reached
by the NCEE were low- or moder-
ate-income schools in the state,
up from 38 percent in 2024-2025
and 23 percent in 2023-2024, re-
flecting NCEE's commitment to
expanding access to economic
and personal finance education.
NCEE's signature programs include
teacher professional development,
the Stock Market Game, Economics
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Challenge, Personal Finance Chal-
lenge, and Nebraska's In School
Savings Program. With 89 partici-
pating schools, the In School Savings
Program helped 7,852 elementary
students save $490,105 during the
2025-2026 school year while reinforc-
ing saving behaviors shown to have
lasting effects beyond elementary
school (Davidson and Walstad 2022).
Beyond Nebraska, NCEE contributes
to the economic education commu-
nity through educational technology,
research, curriculum development,

and assessment innovation. NCEE
developed and maintains the on-

line competition platform that has
supported economics and personal
finance challenges for nearly two
decades, serving state councils and
students across the United States.
Additionally, NCEE is partnering with
the National Endowment for Finan-
cial Education (NEFE) to develop and
validate a nationally normed personal
finance assessment aligned with the
2021 National Standards for Personal
Finance Education. |

SPECIAL FEATURE

Advanced Placement Economics

Elizabeth Healy,
College Board

he Advanced Placement (AP)

Macroeconomics and AP Micro-
economics courses introduce thou-
sands of high school students to
economics every year and provide
a pipeline of economics students
for subsequent study in the dis-
cipline. In 2025, 293,904 students
took the AP Economics exams
(College Board 2025d). Research
shows that students who earn a
passing score on the AP Macro-
economics or AP Microeconomics
exam, on average, earn higher
grades than non-AP Economics
students in subsequent college
economics courses (Wyatt, Jagesic,
and Godfrey 2018). Students tak-
ing AP Economics courses in high
school are also more likely to take
economics courses in college and
are more likely to graduate with
an economics major than non-AP
Economics students (Morgan
and Klaric 2007; Ahlstrom 2021).

To ensure that each AP course

and exam aligns with college-level
standards and expectations, col-
lege faculty are involved in every
aspect of AP. Key roles include:

b Syllabus review: College fac-
ulty evaluate and approve AP
teachers’ course syllabi through
the AP Course Audit, which is
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Committee and additional college
faculty referred to as Fresh Eyes
Reviewers (College Board 2025c).

an authorization process re-
quired to designate a course
as AP (College Board 2025a).

» Exam scoring: College faculty and
AP teachers score the free-re-
sponse questions at the annual
AP Reading. A college faculty
member serves as Chief Reader
and maintains the accuracy
and consistency of scoring stan-
dards (College Board 2025e).

Question authoring: College faculty
and AP teachers draft AP exam
guestions (College Board 2025c).

Exam development: The

AP Test Development
Committees—comprised of col-
lege faculty and AP teachers—are
responsible for developing each

AP exam (College Board 2025b).

Each AP exam undergoes exten-
sive review and revision by mem-
bers of the AP Test Development

If you are interested in participating
in any of these roles or would like to
learn more, please contact Elizabeth
Healy (ehealy@collegeboard.org). H
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ECONOMIC EDUCATION RESOURCES FROM ...

Bridging the Classroom and Workplace: The Econ Games

Abdullah Al-Bahrani
and Darshak Patel

conomics students often ask,

“What can | do with this degree?”
Employers pose a related concern:
Why do recent graduates struggle
to adapt, communicate, and apply
their analytical skills in professional
contexts? The Econ Games was
created to address both questions.

The Econ Games is a national,
24-hour, in-person undergraduate
competition that integrates economic
reasoning with applied data analysis.
Student teams work with industry- or
government-provided data to de-
velop solutions to concrete business
problems and present their findings
to panels of industry professionals.
The program creates a “mini-intern-
ship” experience in which students
apply the quantitative and analytical
tools developed in their coursework
while building professional skills such
as teamwork, the use of analytical
technologies, problem-solving, critical
thinking, working under tight dead-
lines, and commmunicating results to
clients. What began as a localized
initiative has grown into an interna-
tional experiential learning program
that directly connects classroom
learning to professional practice
(Patel, Al-Bahrani, and Hoyt 2024).
The 2026 Econ Games brought to-

gether 225 students from 29 universi-
ties, supported by 30 faculty mentors.
This year's challenge centered on a
dataset provided by Equibase, the
official database for horse racing
in North America, where students
worked with both traditional race

ECONEVENTS

The AEA Distinguished Education
Award acknowledges excellence in
economic education at a national
level. Recipients are able to demon-
strate a sustained and impactful contri-
bution to several areas of economic ed-
ucation. These areas include teaching;
the development of curriculum and
pedagogy; scholarship of teaching and
learning of economics; mentoring of
students and young faculty; and service

Photo: www.theecongames.com

Twenty schools and approximately 120 students participated in the seventh annual Econ Games in
Cincinnati, OH, in 2025. Econ Games host: Northern Kentucky University. Data partner for the 2025

event: 3CDC.

metrics and advanced GPS tracking
data to design tools that generated
new insights and made race anal-
ysis more accessible. This structure
closely mirrors the expectations
students encounter in professional
settings, where they must quickly
analyze unfamiliar data, develop
actionable insights, and present clear,
evidence-based recommendations.
Evidence from matched pre- and
post-2026 competition surveys of
students who participated in Econ
Games indicates significant im-
provements in student-reported
workforce readiness, particularly in
students’ ability to communicate
economic ideas. Additional gains were

at the institutional, regional, and state
levels. The award is conferred annually
at the AEA-CEE's Friends of Economic
Education Reception at the ASSA An-
nual Meeting. Please use this form to
submit a nomination by October 1.

Economists at community colleges
and anyone interested in community
college economics instruction are
invited to subscribe to the newsletter

8 AEA Committee on Economic Education | www.aeaweb.org
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observed in student-reported criti-
cal thinking among women, while a
perceived increase in the difficulty of
applying theory to real-world events
suggests productive recalibration
rather than reduced confidence.

The Econ Games welcomes partic-
ipation from universities across the
globe. Additional information is avail-
able at www.theecongames.com. ®

Information, Calls, Announcements,

and Sessions at Upcoming Meetings

Teaching Resources for Economics at
Community Colleges. Published twice
yearly, it features conference and work-
shop updates, interviews, teaching
ideas, and suggestions for using FRED
data. To subscribe, send your email ad-
dresstommaier@glendale.edu. Tosug-
gest or submit content, contact Brian
Lynch at blynch@lakelandcollege.edu.
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The Second Annual Conference on
Academic Pedagogy in Economics
(C.AP.E), formerly the UNCW Eco-
nomics Workshop, is devoted to the
teaching of economics and focuses
on applicable ideas and information
that can quickly be put to use in the
classroom. The 2026 workshop will be
held October 23-24 in Carolina Beach,
North Carolina.

The sixteenth annual Conference
on Teaching and Research in Eco-
nomic Education (CTREE) will be held
June 2-4, 2027, in Washington, DC. Ple-
nary speakers include Arik Levinson
(Georgetown University), Jessica Gold-
berg (University of Maryland), and a rep-
resentative from the Board of Governors
of the Federal Reserve. Submissions will
be accepted via the AEA online sub-
mission system; the portal will open on
September 1and close on December 1.

The AEA-CEE is pleased to offer the
EDUCATE workshop to be held in
conjunction with the 2027 CTREE in
Washington, DC. The workshop will be
conducted as a face-to-face and Goo-
gle Classroom-supported workshop
June 4-6, 2027. The application portal
will open in January 2027 with a rolling
acceptance procedure that continues
until all workshop slots are filled. Final
decisions will be made by May 1. Par-
ticipants should expect to develop the
abilities to do the following:

) Apply the scientific process so as to
choose between competing evi-
dence-based teaching practices

ABOUT THE AEA-CEE

The AEA-CEE is a standing committee of the
American Economic Association that has been in
existence in one form or another since 1955. The
_mission of the committee is to improve the quality of
economics education at all levels: precollege, college,

ECONOMIC
ASSOCIATION

that might have disparate effects
on those of different races, gen-
ders, and ethnicities

) Analyze and evaluate how classroom
climate, pedagogy, and assess-
ment impact student behaviors
and outcomes, recognizing that
these impacts are heterogeneous

) Teach students to learn economics
using some of the quantitative ap-
proaches employed by economists

) Think critically about course goals
and learning outcomes and
their relationship to pedagogical
choices and assessment, with spe-
cial attention to enhancing diver-
sity and inclusion

) Communicate motivations for, and
outcomes of, teaching enhance-
ment to diverse audiences

Workshop staff include Sam Allgood
(University of Nebraska-Lincoln), Ger-
ald Daniels (Howard University), Tisha
Emerson (East Carolina University),
Gail Hoyt (University of Kentucky), and
KimMarie McGoldrick (University of
Richmond).

At the Southern Economic Associa-
tion Ninety-Sixth Annual Meeting, to
be held November 21-23 in Houston,
Texas, the Presidential Economic Edu-
cation sessions will include topics such
as strategies for course management,
generative Al in the economics class-
room, course design, experiential and
team-based learning, personal finance
education, and active learning and as-
sessment. One panel will also be con-
ducted on teaching skills in the job
market.

AEA-CEE MEMBERS

The Twenty-Fourth Annual St. Louis
Fed Professors Conference will be
held November 5-6 in St. Louis. The
conference allows economic educators
an opportunity to learn about innova-
tive classroom instruction and present
their own novel techniques. The regis-
tration deadline is October 29.

The Cleveland Federal Reserve Eco-
nomic Scholars Program is an un-
dergraduate economics conference
for students to gain experience pre-
senting in an academic setting and
share their work. Applications will be
accepted starting in January.

The AEA-CEE is sponsoring seven
sessions at the ASSA Annual Meeting
January 3-5, 2027, in Washington, DC.
They are Research in Economic Educa-
tion: Evaluating Active Learning Strat-
egies; Economics Education in the Age
of Al; Perspectives on Teaching Under-
graduate Econometrics; Best Practices
and Lessons Learned: Surveys in Eco-
nomic Education Research; Research
on Al in Economic Education; Genera-
tive Al and Economic Education;and a
poster session. [ |

Annual Meeting

January 3-5 | Washington, DC

R = = g
WWW.AEAWEB.ORG/CONFERENCE/

Tisha L. N. Emerson (East Carolina University), chair, emersont23@ecu.edu
Sam Allgood (University of Nebraska-Lincoln), sallgood@unl.edu

William Bosshardt (Florida Atlantic University), wbosshar@fau.edu
Parama Chaudhury (University College London), p.chaudhury@ucl.ac.uk

adult, and general education. X i 5 X
Irene Foster (George Washington University), fosterir@gwu.edu

The committee supports many activities of interest )
Gail Hoyt (University of Kentucky), ghoyt@uky.edu

to the commmunity of economic educators. It sponsors
paper, panel, and poster sessions and workshops

at the ASSA Annual Meeting. The committee also
organizes the annual CTREE and the EDUCATE
workshop. Resources supporting economic research
and teaching are also housed on the committee's
website and include information about organizations
that support economic education, academic journals
publishing economic education research, and
resources for changing course content or curriculum
to appeal to a broad range of students.

Dean Karlan (Northwestern University), karlan@northwestern.edu

Emily Marshall (Denison University), marshalle@denison.edu

Susan McMaster (Frederick Community College), SMcMaster@frederick.edu
Ann Owen (Hamilton College): aowen@hamilton.edu

Scott Simkins (North Carolina A&T University), simkinss@ncat.edu

Scott Wolla (Federal Reserve Bank of St. Louis), scott.a.wolla@stls.frb.org

Ex-officio member: Steven Proud (University of Bristol),
editor, Journal of Economic Education, steven.proud@bristol.ac.uk

JOIN THE AEA-CEE NETWORK To sign up for our mailing list, please email aeacee@aeapubs.org.
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